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Abstract
Existing research has explored inclusion in education, however, issues related to Aboriginal and Torres Strait Islander
LGBTIQ+ young people, with some notable exceptions, have, until recently, seldom been included in any meaningful aca-
demic discussion. Issues of youth race, gender and sexuality have been interrogated as discrete issues. This small but grow-
ing body of research demonstrates the potential impacts of intersectional disadvantages experienced by Aboriginal and
Torres Strait Islander LGBTIQ+ young people in Australia (Uink, Liddelow-Hunt, Daglas, & Ducasse, 2020). This article seeks
to explore the existing research and advocate for the embedding of a critical pedagogy of care in primary Initial Teacher
Education (ITE) curricula, inclusive of diversity of race, ethnicity, socio-economic-status, gender and sexuality. Employing
intersectionality theory, this research will examine the specific disadvantages that arise as the result of occupying multiple
minority demographic categories, which are relational, complex and shifting, rather than fixed and independent. Primary
educators are well positioned to name disadvantage, racism and heterosexism, make them visible and, through culturally
responsive pedagogical approaches and inclusive curricula, challenge the status quo. To ensure that learning and teaching
moves beyond stereotypes, primary curricula should be representative of all students and present alternate ways of being
human in culturally appropriate, positive ways, to the benefit of all students. ITE programs provide the ideal arena to equip
teachers with the knowledge and competency to respond to the needs of Aboriginal and Torres Strait Islander LGBTIQ+
young people.
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1. Introduction
Critically examining who is included and who is exclud-
ed in educational curricula and school policies is crucial
to understanding how multiple and overlapping points
of oppression influence student representation, achieve-
ment, retention, progress, academic outcomes and ulti-
mately life choices. The current research seeks to advo-
cate for the inclusion of genuine diversity in primary
school curricula, which addresses issues related to the
intersections of race, gender and sexual orientation, par-
ticularly as it relates to LGBTIQ+ Aboriginal and Torres
Strait Islander youth. The authors argue for this inclu-
sion to occur from the primary years of education, as it
is arguably too late to begin addressing any issues relat-
ed to sexuality and gender diversity in secondary school.
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We argue that the preparation for this inclusion should
occur in Initial Teacher Education (ITE) programs, where
future teachers can be prepared with the appropriate
language, understanding and knowledge to approach
issues related to genuine LGBTIQ+ inclusion.
Inclusive sexuality education remains highly politi-
cised in Australia, and research indicates that where sex
education is included in the curriculum, it is often very
conservatively delivered, and often excludes sexuality or
gender diversity. Importantly, when it is delivered it is
usually in the secondary curriculum. While many young
people will not become sexually active until their lat-
er teenage years, there are a significant proportion of
young people who become sexually active in their ear-
ly teenage years. Race is rarely included in most school-
based sexuality education. There is a need therefore to
provide age-appropriate, inclusive sex, sexuality and gen-
der education in the primary curriculumwhich adequate-
ly prepares young people for critical decisions which can
have significant impacts on their lives.
Over the past decade, significant improvements have
been made in promoting inclusion in education for a
range of marginalised groups in Australian society. These
developments are in response to the demonstrated need
to build safe, inclusive and connected school commu-
nities, that promote positive social and emotional well-
being and learning for all students, staff and families.
The intersections between race and sexuality and gen-
der, however, are often ignored, silenced, or misun-
derstood in educational settings, particularly primary
schools. As a result, Aboriginal and Torres Strait Islander
lesbian, gay, bisexual, transgender, intersex, queer, sis-
tergirl and brotherboy (LGBTIQ+SB) young people can
potentially, and often do, face increased negative out-
comes, disadvantage and marginalisation.
While the discrimination and disadvantage faced by
marginalised groups in Australia has long been identified,
any proactive responses made in education have large-
ly been targeted at addressing the disadvantage faced
by discrete groups, for example Aboriginal and Torres
Strait Islander populations, or LGBTIQ+SB cohorts, but
rarely both simultaneously. The authors will critically dis-
cuss how issues related to intersectional disadvantage,
particularly Aboriginal and Torres Strait Islander LGBTIQ+
issues are being incorporated into an ITE program at a
university in Western Australia, to better equip graduate
teachers to address issues related to race, sexuality and
gender diversity in primary schools. Homophobic, bipho-
bic, and transphobic epithets, racism, and discrimina-
tion are not limited to secondary classrooms. Principals,
teachers and parent organisations should be able to
advocate for the use of inclusive materials, incorporat-
ing the full range of diversity within minority groups, to
be used in our primary schools as appropriate to their
school context (Rhodes, 2017).
The present article identifies current research on the
social and emotional wellbeing of people who are young,
Aboriginal and/or Torres Strait Islander, and identify as
LGBTIQ+SB. We advocate the embedding of a pedagogy
of care in primary school educational curricula, which
is inclusive of diversity of race, class, gender and sexu-
ality (Kumpula, De Leo, & Kõlves, 2013). Arguably, pri-
mary school educators are well placed to provide their
students with age-appropriate information and curricu-
la, which challenges heterosexism, and promotes greater
understanding of issues relating to sexuality and gen-
der diversity, creates inclusion, and prevents bullying
and discrimination.
It is important to note that neither of the authors
are of Aboriginal and/or Torres Strait Islander ancestry.
One of the authors identifies as a cis-gendered, gay man.
The second author identifies as a cis-gendered, hetero-
sexual man. Our intention is not to speak on behalf of
First Nations people, but rather, as teacher educators
we seek to explore inclusion and diversity through a crit-
ical pedagogy of care in primary school environments,
through inclusive ITE, to enable all students to achieve
and develop a sense of belonging and purpose.
2. Literature Review
A review of relevant literature was conducted to inves-
tigate the key themes and issues related to Aboriginal
and Torres Strait Islander LGBTIQ+SB young people
in Australia. Moreton-Robinson, Singh, Kolopenuk, and
Robinson (2012, p. 4) argue that there is a “paucity
of Australian and international Indigenous education lit-
erature analysing the impact of racism on education-
al outcomes.” They further contend that unless the
relationship between racial privilege and racial disad-
vantage is critically interrogated, the development of
an effective Indigenous pedagogy remains beyond the
scope of the Australian Institute for Teaching and School
Leadership (AITSL) standards (Moreton-Robinson et al.,
2012). Sexuality and gender diversity are often absent
from this literature. Similarly, Aboriginal and Torres Strait
Islander voices, are absent or are given ‘token’ men-
tion in scholarly literature which focuses on the area of
LGBTIQ+ inclusion.
The Universal Declaration of Human Rights (1948)
outlines the basic human rights protections all peo-
ple should expect, at a minimum, which includes, in
Article 26:
(2) Education shall be directed to the full develop-
ment of the human personality and to the strength-
ening of respect for human rights and fundamental
freedoms. It shall promote understanding, tolerance
and friendship among all nations, racial or religious
groups, and shall further the activities of the United
Nations for the maintenance of peace. (United
Nations General Assembly, 1948)
The Uluru Statement from the Heart also reinforces the
need for equitable access to inclusive education for
Aboriginal and Torres Strait Islander children. It states:
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Makarrata is the culmination of our agenda: the com-
ing together after a struggle. It captures our aspi-
rations for a fair and truthful relationship with the
people of Australia and a better future for our chil-
dren based on justice and self-determination. (Uluru
Statement from the Heart, 2017)
Goal 1 of the Melbourne Declaration on Educational
Goals for Young Australians (Ministerial Council on
Education, Employment, Training and Youth Affairs,
2008) states that: “Australian schooling promotes equi-
ty and excellence.” However, in many Australian schools
there is an absence of any meaningful inclusion or
acknowledgement of sexual and gender diversity, par-
ticularly in primary schools. The AITSL developed the
assessment criteria for Graduate Teacher Standards
1.4 & 2.4 through the National Aboriginal and Torres
Strait Islander Education Strategy 2015. The aim is to
ensure “the appropriate pedagogical content knowl-
edge that teachers require to teach Aboriginal and
Torres Strait Islander students, and to teach all students
about Indigenous histories, cultures, and languages…the
Teacher Standards have incorporated specific reference
to these knowledges and skills” (AITSL, 2018). There is
however an absence of any reference to LGBTIQ+SB stu-
dents in equity and diversity to the standards. Despite
the legislation, policies, and standards outlined here,
the educational outcomes for Indigenous students in
Australia are still not positive.
In December 2008, the United Nations Human
Rights Commission was presented with the Yogyakarta
Principles (International Commission of Jurists, 2007),
calling for the inclusion of freedom of sexuality in the
Universal Declaration of Human Rights (1948). The equal
rights of LGBTIQ+ people have also remained on the
national agenda of western societies throughout the
opening decades of the twenty-first century (Rhodes,
2017). Equal relationship rights, including marriage, have
been obtained for same sex attracted people in many
countries around the world, including the United States,
Canada, the United Kingdom, New Zealand, and Australia.
Therefore, the continuing absence of any meaningful
discussion of sexuality and gender diversity in the cur-
riculum and national ITE accreditation process and doc-
umentation is very disappointing, especially consider-
ing that significantly, the 2017 Australian same-sex mar-
riage postal survey result was clearly in favour of equal-
ity. The Marriage Amendment (Definition and Religious
Freedoms) Act 2017 has been legislated for over three
years, and therefore there is now an obligation to deliv-
er inclusive sexuality education in schools. While this
remains critical, it is largely unfulfilled. Indeed, with the
prospect of a national Religious Freedoms Bill proposed
(not yet tabled in Parliament), previously hard-won gains
toward genuine inclusion of same sex attracted and gen-
der diverse Australians could potentially be rolled-back.
Attitudes to sexuality and gender diversity have not
remained static in Australia, as in the rest of the world,
they are subject to change. Australia is a colonised and
occupied land, which has adopted Eurocentric defini-
tions of gender, sex, and sexual norms (Driskill, 2010).
This has resulted in many myths and assumptions about
Indigenous sexualities prior to British invasion in 1788.
Aboriginal and Torres Strait Islander histories, cultures
and beliefs were not static across the 60,000+ years
of Indigenous Australian history prior to colonisation
(Farrell, 2020). The diverse geographical landscapes
throughout the continent, and the complex networks
of people across hundreds of sovereign First Nations
peoples, challenges Western concepts of Indigenous
Australians attitudes and cultural practices related to sex-
uality and gender (Farrell, 2020), with Indigenous sexu-
ality having been colonised, sterilised and whitewashed
(Bonson, 2017).
2.1. Intersectionality
The term intersectionality, initially used by Kimberlé
Crenshaw, a Black, feminist, United States legal schol-
ar, highlights the ‘multidimensionality’ of marginalised
peoples’ lived experiences (Crenshaw, 1989, p. 139).
The term emerged from Critical Race Theory (CRT),
which began in the legal academy, in the late 1980s
and early 1990s, highlighting the institutionalised racism
that exists within the justice system (Atewologun &
Mahalingam, 2018). CRT focuses on white authority,
white privilege, and social practices that impact on
people of colour (Crenshaw, 1991). Crenshaw sought
to explain how race, socio-economic background, gen-
der, and other individualities ‘intersect.’ Intersectionality
identifies that all people have their own unique experi-
ences of discrimination and oppression. Therefore, inter-
sectionality forces us to consider the multitude of racial,
social, political, and economic factors which can serve
to marginalise people. Intersectionality is a highly con-
tested concept, which some conservative commentators
(Tomlinson, 2013), regard as creating new privileges that
advantage minorities. However, rather than attempting
to privilege the ‘other,’ Crenshaw (1991) was seeking
to identify the subjectivity of minority disadvantage and
destroy racial privilege.
Having its basis in CRT, intersectionality is a criti-
cal theoretical framework which allows the opportuni-
ty and an appropriate vocabulary to scrutinise the often
complex and competing identities, interconnections and
interdependencies when individuals and groups occu-
py multiple demographic categories (O’Connor, Bright,
& Bruner, 2019). Intersectionality is relevant for educa-
tional researchers and teachers because it offers expla-
nations of the distinctive ways diverse members of
specific groups (for example, women) may engage with
and experience society in different ways, as a result
of their various intersecting social identities, such as
race, gender, socio-economic status, and/or sexuali-
ty (Atewologun & Mahalingam, 2018). Intersectionality
specifically addresses the way racism, sexuality, gender,
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and other potentially inequitable systems promote lay-
ers of disadvantage which particularly impact on minor-
ity and marginalised groups (United Nations, 2000).
Atewologun and Mahalingam (2018) argue that, “[a]s
a critical theory, intersectionality conceptualises knowl-
edge as situated, contextual, relational, and reflective
of political and economic power. Intersectionality tends
to be associated with qualitative research methods.”
Rodriguez (2018) contends that:
Intersectionality is one of the most influential
advances in the theory, research, and practice of
gender and diversity scholarship. It is considered an
instrumental tool to study the reciprocities of gender
and other categories of difference and how these are
created, reproduced, and perpetuated as part of sys-
tems of power and inequality that sustain privilege
and disadvantage in everyday life. (p. 429)
A range of scholars who employ Intersectionality as a
methodological approach, caution the importance of
being cognisant that gender, sexuality, class, and oth-
er intersections function in differing ways, at both a
systemic and an individual level, and are influenced by
power and privilege. There is no one way to employ
Intersectionality, and the approach will be dependent
on power relations in particular locations and contexts
(Christensen & Jensen, 2012, p. 110).
2.2. LGBTIQ+
The acronym LGBTIQ+ is an umbrella term used to
refer to people of diverse sexualities and/or genders.
LGBTIQ+ people are recognised as a specific minority
demographic. As individuals, LGBTIQ+ come from of all
other population groups, whether those demographics
are racial, religious, or socio-economic. LGBTIQ+ people
identify themselves in a range of different ways, includ-
ing age, race and socio-economic status. Based on the
Australian Bureau of Statistics 2019 general social sur-
vey, 2.7% Australians (slightly over half a million) identi-
fied as being lesbian, gay, or bisexual in 2019 (Australian
Bureau of Statistics, 2020). Those who identified as
LGBTIQ+ were more likely to report experiencing dis-
crimination than their heterosexual peers (33.5% com-
pared to 16.9%) and were less likely to have access
to support outside of the home (Australian Bureau of
Statistics, 2020).
A significant challenge to researching and interro-
gating the development of children and adolescents
who identify as LGBTIQ+ is that “they are children in
a minority that society has chosen to regard as sole-
ly adult” (Unks, 1995, p. 4), which has often precluded
substantive research. There remains a prevailing (mis-
taken) belief that sexual orientation materialises in late
adolescence and that any same-sex attraction in child-
hood is experimental or ‘a phase.’ Research about young
people’s sexual and gender identities has traditionally
been problematic, as researchers face obstacles with-
in the academy (for example ethics boards), from the
community, and from organisations and individuals who
seek to ‘protect’ young people. Young people who iden-
tify as LGBTIQ+ are members of groups that have been
labelled as solely adult, and therefore any developmen-
tal research has, with some notable exceptions, been
largely considered taboo. Hillier et al. (2010, p. 20) sug-
gest that:
It is important for education policy makers and sex
educators to consider that more than half of these
young people will know they are same sex attracted
at primary school andmaymake up around 6% of the
primary school population. In the past in Australia,
there have been prohibitions on talking about this
subject with young children at school.
The frequent absence of LGBTIQ+ issues in the cur-
riculum, is accompanied by a resounding silence about
sexual and gender diversity amongst minority groups,
including Australia’s First Nations peoples, which can
negatively impact on the mental health and social
and emotional wellbeing of LGBTIQ+ young people.
LGBTIQ+ inclusive curricula, including sexuality educa-
tion, should embrace the diversity evident in the class-
room, amongst students, staff and parents, and should
be reflected in whole-of-school policies. When schools
adopt LGBTIQ+SB inclusive curricula, including sexuality
education, which incorporates the full range of diversi-
ty, this decreases negative stereotypes and raises aware-
ness, creating safer school environments for all students,
not only LGBTIQ+ students.
It is also important to note that LGBTIQ+ communi-
ties are not immune to racismdue to their status of being
a minority themselves. Indeed, there are many aspects
of LGBTIQ+ communities that enable racism and give it
a level of acceptability. The absence of any Aboriginal
and Torres Strait Islander presence in LGBTIQ+ media,
and the traditional dominance of white, middle-class
(often male) agendas even in LGBTIQ+ activism, and the
absence or silencing of Indigenous voices (and faces)
remains an area of contention and debate. The resis-
tance, for example, to the inclusion of a Black stripe in
the Rainbow Flag, the symbol of LGBTIQ+ unity, is highly
symbolic of this silencing of Indigenous voices.
2.3. Health and Wellbeing
Andrew Farrell, a Queer-identified Aboriginal Australian,
argues that “racism bleeds into many aspects of
Aboriginal and Torres Strait Islander lives” and that, as
a result, LGBTIQ+ Indigenous Australians must “dare to
exist” (Farrell, 2015, p. 3). Farrell explains that queer
Indigeneity has its own unique history, which does
not mirror the narrative of Western LGBTIQ+ history,
and that as a result, LGBTIQ+ identifying Indigenous
Australians are left out, in a precarious space. Farrell
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notes the absence of any data on suicide among LGBTIQ+
Aboriginal and Torres Strait Islander Australians, suggest-
ing this is an identifier of the lack of visibility these groups
experience (Farrell, 2020). Bonson (2017) explains that
many LGBTIQ+ Indigenous people experience racism
when accessing LGBTIQ+health services,while also often
experiencing homophobia when accessing Aboriginal
health providers. These intersectional disadvantages and
experiences of exclusion, or othering, have compound-
ing effects on the health of Aboriginal and Torres Strait
Islander LGBTIQ+ people. Carlson (2016) argues that the
only way to combat these negative impacts is through
authenticity and visibility.
The National LGBTI Health Alliance (2020) lament the
lack of specific LGBTIQ+ health data. They argue that
“[w]hen considering mental health statistics for LGBTI
people, it is vital to consider how intersectionswith other
identities and experiences may impact on an individual’s
wellbeing; however, available research often has not pro-
vided a comprehensive analysis of data” (National LGBTI
Health Alliance, 2020, p. 10). In the 2020 snapshot of
mental health and suicide prevention statistics for LGBTI+
people, the authors state:
While Australian and international research pro-
vide evidence that demonstrate significant con-
cern regarding mental health outcomes and suicidal
behaviours among LGBTI people, significant knowl-
edge gaps remain. This is due to lack of inclusion of
sexual orientation, gender identity and intersex sta-
tus in population research and data collection inmen-
tal health services. As data informs evidence-based
policy, this exclusion has led to inaccuracy in report-
ing and significant underestimates, which in turn
impacts on LGBTI inclusion in mental health and sui-
cide prevention policies, strategies and programme
(National LGBTI Health Alliance, 2020, p. 2).
The data that is available is not uplifting reading.
Aboriginal and Torres Strait Islander suicide rates are sig-
nificantly higher than for the general population. For
example, in 2011, 80% of suicides in Australia by young
people aged 10 to 24, the victim was Aboriginal. The sui-
cide rates of Aboriginal young people are rising annually.
“Worldwide Australia ranks 64th for suicide rates, while
Aboriginal Australia ranks 12th. The Aboriginal youth sui-
cide rate is higher than [in] every [other] country in the
world, except for Greenland, where the suicide rate is ris-
ing amongst the Indigenous youth population” (Dudgeon
et al., 2018).
2.4. Education
Indigenous populations throughout the world experi-
ence much higher rates of educational disadvantage
compared to non-Indigenous cohorts (Gray & Beresford,
2008; Howard-Wagner, 2018). The causes of this edu-
cational disadvantage are complex and are largely the
result of amultitude of factors resulting from these coun-
tries colonial past. Two such examples are New Zealand
and Canada, countries which have minority Indigenous
populations who comprise less than five percent of the
total population, along with similar political structures
directed toward Indigenous issues (Beresford, 2003).
There is a need to identify and develop target-
ed programs, which have a positive impact on educa-
tional achievement for Indigenous students is one way
of addressing this disadvantage. Approaches that are
more culturally competentwhere an “understanding and
appreciation of Aboriginal and Torres Strait Islander cul-
ture and way of life enables more confident and effec-
tive interaction with Aboriginal people and the wider
society” (Gower & Byrne, 2012), can contribute to this
positive impact. It is also important to recognise which
factors impact negatively on educational achievement
for Indigenous students in different contexts can also be
an important element in addressing education disadvan-
tage for Indigenous people. Though, such approaches
can be seen in themselves as contributing to education-
al disadvantage given such programs and approaches
often preface and privilege views from the dominant
non-Indigenous culture.
The 2007 Uluru Statement from the Heart called
for the establishment of Aboriginal and Torres Strait
Islander voices to be enshrined in the Australian consti-
tution where Indigenous Australians have power over
their own destinies. This power is seen to be central
to future generations being able to flourish and enable
them to “walk in two worlds and their culture will be a
gift to their country” (Uluru Statement from the Heart,
2017). Educational disadvantage in this light can be seen
more from the perspective of school education being
imposed on Aboriginal and Torres Strait Islander peo-
ple with frequently, “little or no opportunity for input
or collaboration” (White et al., 2019). Addressing this
issue by working to “privilege and honour Aboriginal and
Torres Strait Islander people’s experiences and knowl-
edges, ensuring they are at the centre of the embodied
enactment of schooling in every community” (Reid et al.,
2010) should be at the heart of any educational under-
taking going forward.
2.5. Initial Teacher Education: An Australian Context
The AITSL (2020) endeavours “to provide national lead-
ership for the Commonwealth, state, and territory gov-
ernments in promoting excellence in the profession of
teaching and school leadership.” As AITSL is managed by
the Australian Government it is the peak federal regula-
tor for the teaching professional. AITSL has a focus on ITE,
teaching and school leadership.
AITSL (2020) works with state and territories on
a national approach to accreditation “to ensure all
accredited ITE programs align with the nationally agreed
standards,” which are referred to as the Accreditation
Standards and Procedures. Fundamentally these stan-
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dards and procedures are designed to ensure that
all graduates of ITE programs meet the Australian
Professional Standards for Teachers (APSTs) at the gradu-
ate career stage (AITSL, 2018). The APSTs consist of seven
standards and 37 elements which Pre-Service Teachers
(PSTs) need to meet at the graduate career level in order
to graduate and be registered as a teacher by state based
regulatory authorities.
ITE across Australia is one of the most highly reg-
ulated spaces in Australia. ITE providers endeavour to
develop the highest quality of teachers at the graduate
career level. As seen above the APSTs are the centre
piece of all ITE programs across Australia and determine
the standard of teachers at the graduate career level
across Australia.
3. Method
This research seeks to, firstly explore the status quo in
Australia, through a review and critical examination of
the existing research, identifying and analysing themes
related to the social and emotional wellbeing of people
who are young, identify as LGBTIQ+SB and are Aboriginal
and/or Torres Strait Islander. It discusses Indigenous
LGBTIQ+SB student rights and availability and access to
support, sexuality education, relevant inclusive curricu-
la, and role models, through an investigation and inter-
rogation of a range of educational research and policies.
CRT and Queer Theory will be employed to conduct the
analysis of the existing research.
Within this context the article will secondly detail ini-
tial findings of a pilot studywhich investigated the embed-
ding of LGBTIQ+perspectiveswithin an ITE Primary under-
graduate and postgraduate program from July 2019 to
July 2020. The pilot study drew on qualitative research
methodology and was conducted as a single case study
of an existing ITE Primary Program that included the
Bachelor of Education Primary as well as the Master of
Teaching Primary, its staff, students and broader School
of Education and community that made up the inter-
connected whole. Cohen, Manion, and Morrison (2007,
p. 253) define a case study as “the study of an instance
in action.” According to Yin (2018, p. 33) “the more ques-
tions seek to explain some contemporary circumstance
(e.g., ‘how’ or ‘why’ some social phenomenonworks), the
more that case study research will be relevant.’’
Critically examining who is included and who is
excluded in educational curricula and school policies is
crucial to understanding how multiple and overlapping
points of oppression influence student representation,
achievement, retention, progress, academic outcomes
and ultimately life choices. The emphasis for LGBTIQ+SB
inclusive education in Australia has largely been focused
on secondary school environments. Early childhood and
primary educational environments have remained con-
tentious spaces for LGBTIQ+SB inclusion and diversity
education. This is due in part to a resistance by govern-
ments to create policies that mandate sex, sexuality, and
relationship education across the curriculum. Indeed,
some attempts by governments to introduce LGBTIQ+
specific programs, even when voluntary, rather than
compulsory, have been met with vocal opposition by
conservative elements within government, in the media,
and by religious and other conservative (or even reac-
tionary) groups within the community. Some Indigenous
groups can also be resistant to Indigenous LGBTIQ+ inclu-
sion (Farrell, 2020). This therefore remains a contested,
and politically charged space, and therefore makes this
important research.
3.1. Theoretical Framework
The present research is informed by CRT and Queer
Theory (Cohen, 1997). Both theoretical frameworks stem
from Critical Theory, which is a theoretical framework
used for reflective assessment and critique of society.
While each of these theoretical frameworks is useful in
generating understanding about the social, political and
economic disadvantages faced by Aboriginal and Torres
Strait Islanders and LGBTIQ+ people, neither adequate-
ly addresses the intersections of these disadvantages.
Cohen (1997, p. 29) argues that:
Diminishing the returns from this very important theo-
retical work has been the incredible silence inmany of
the writings by queer theorists on the subject of race,
in particular the structural access to power that results
from the designation of Whiteness in a relatively per-
sistent racial order where White and Black root oppo-
site poles of at least one dimension….Disappointingly,
left largely unexplored has been the role of race and
one’s relationship to dominant power in constructing
the range of public and private possibilities for such
fundamental concepts and behaviors as desire, plea-
sure, and sex. So, while we can talk of the heterosex-
ual and the queer, these labels and categories tell us
very little about the differences in the relative power
of, for example, middle-class White gay men and poor
heterosexual Black women and men.
Cohen does not dismiss Queer Theory completely; how-
ever, she does indicate that to articulate the experi-
ences of queer people of colour, there is a need to
incorporate theoretical frameworks which address race
in ways which Queer Theory has failed to do. Therefore,
Intersectionality theory is a guiding theoretical frame-
work in the present article. This theoretical framework
was adopted byUink et al. (2020) in their study of the spe-
cific health needs of Aboriginal and Torres Strait Islander
LGBTQ+ young people:
We suggest intersectionality theory as a guiding prin-
ciple for research and practice with Aboriginal and
Torres Strait Islander LGBTQ+ young people. An inter-
sectional approach means recognising that patients
belong to multiple identity groups, such as sexual ori-
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entation and cultural groups, which are socially con-
structed and which affect their social positioning and
subsequent treatment, such as discrimination, within
health care systems. (Uink et al., 2020, p. 201)
Intersectionality Theory can assist in interrogating how
societal oppressions of racism and heterosexism with-
in Australia’s education system influence an individuals’
self-conception and how the absence of LGBTIQ+ spe-
cific curricula, and stigma regarding multiple minority
groups can amplify risk factors. Significantly, individuals
living within multiple minority groups may experience
increased educational disadvantage because of their
unique social and cultural identities (Uink et al., 2020).
For example, LGBTIQ+ Indigenous Australians belong to
intersecting minority groups that are particularly vulner-
able to educational disadvantage, and as a result may
face limited life choices, and negative health outcomes.
Therefore, there is a need to identify and address the lay-
ers of potential disadvantage.
3.2. Primary Pedagogy Pilot Study
The initial pilot phase of the project endeavoured to
explore how LGBTIQ+ issues and perspectiveswere being
addressed in an ITE Primary program as well as the ratio-
nale around why these perspectives should be included.
The information gleaned from this investigation was to
inform the next phase of the project which was to pro-
vide some insight into the options and approaches to suc-
cessfully embedding LGBTIQ+ in a Primary ITE program.
This pilot study drew on qualitative research method-
ology, through a working committee and progressed
research proposal.
The pilot project comprised three key aims:
1. Explore the rationale of why LGBTIQ+ perspectives
should be addressed within a primary ITE under-
graduate and postgraduate courses.
2. Mapping LGBTIQ+ content, i.e., understanding
what, when and how LGBTIQ+ is addressed with-
in primary undergraduate and postgraduate ITE
courses, including whether Indigenous voices are
present.
3. Options and approaches to embedding inclusive
LGBTIQ+ perspectives within primary undergradu-
ate and postgraduate ITE courses.
3.2.1. Curriculum Audit
Critically examining who and what is included, and who
and what is excluded in educational curricula and school
policies is crucial to understanding how multiple and
overlapping points of oppression influence student rep-
resentation, achievement, retention, progress, academic
outcomes and ultimately life choices.
A review of the existing research indicates that there
is little content related to LGBTIQ+ issues, and a distinct
absence of LGBTIQ+ Aboriginal and Torres Strait Islander
content, in Australian educational curricula. Therefore,
through a pilot project, an audit was made of the cur-
riculum content in an ITE (primary) course at a Western
Australian university.
3.2.2. Pilot Project
This section will detail how the project came to fruition
and the steps undertaken in the initial pilot project.
The research was proposed by a member of staff with
expertise in LGBTIQ+ issues and perspectives and pre-
sented to the school (faculty) leadership for considera-
tion. The relevant Associate Dean endorsed the project
and appropriate school approvals were granted to con-
duct an initial pilot investigation into the embedding of
LGBTIQ+ perspectives within Primary ITE undergraduate
and postgraduate courses. This pilot project aligned well
with the overall Primary Pedagogy Strategic Initiative
2018–2020 of the Primary Discipline that focussed on
modelling an integrated approach to curriculum in the
ITE context. What makes primary teaching unique is
that they are general specialists who have a deep and
full knowledge of the curriculum across all the Learning
Areas and know how to teach children aged five to
12 years of age. In this sense, Primary Pedagogy can
be described as a ‘pedagogy of care’ where a gen-
uine freedom to integrate, inspire and innovate exists
and pervades all relationships, learning and teaching in
the primary education context. The Primary Pedagogy
project endeavoured for Edith Cowan University, School
of Education, Primary Discipline to explore and evidence
how to effectively model Primary Pedagogy in an ITE con-
text. This will involve:
1. Collaborative practice: How to work more collab-
oratively to support learning and teaching and
research across the Primary Discipline and build a
culture of peer review.
2. Sharing content: How to share content across all
units within the discipline to make our courses
more cohesive andmore relevant, meaningful and
developmentally aligned for our PSTs.
3. Sharing assessment: How to share assessment
across units and within out courses where appro-
priate bearing inmind the challenges posed by the
tertiary assessment and enrolment context.
4. Learning area scope and sequence: Continue
work on a scope and sequence of each learning
area across the Primary Discipline. Map key con-
tent/process for each primary learning area both
within and across each year level. Provide a path-
way of how we develop PSTs knowledge and ped-
agogical content knowledge linked to course lev-
el outcomes and the AITSL standards within each
Learning Area and how they may interrelate. This
process will encourage strategic developmental
alignment within our discipline. PSTs will have a
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clear map of how we prepare them to effectively
teach each of the Learning Areas and how the inte-
grate and interrelate.
Due to the sensitivity and politicised nature of these
issues, it was decided to form a small working group
for the initial pilot phase as to avoid the potential for
some students and staff to react in stereotypical or disre-
spectful ways. University support for the project includ-
ed the endorsement of the Pro Vice Chancellor (Equity
and Indigenous), the Inclusive Education Committee
and the Executive Dean of the School of Education at
the University. The University is strategically developing
inclusive practice across the institution, and this research
is seen to be supporting this work. Therefore, the project
was supported at University level and coincided with
establishment of a University-wide strategy to promote
gender equity, and the promotion of Aboriginal and
Torres Strait Islander inclusion.
The working group from July 2019 to July 2020 con-
ducted an audit of the Bachelor of Education and Master
of Teaching (Primary) to see where, if at all, LGBTIQ
issues are raised, identified and how they are discussed;
it identified what percentage of the course/unit mate-
rial contains direct mention/discussion about LGBTIQ+
issues and which units do this well. The working group
also mapped LGBTIQ+ across both undergraduate and
postgraduate courses, identified where there were gaps
and how LGBTIQ+ perspectives could be included, the
messaging and language relevant to LGBTIQ+ within
units and across the courses, and trialled a series of
two-hour professional development sessions for Edith
Cowan University staff and students within the Primary
Internship program to support the articulation of LGBTIQ+
in appropriate ways, using appropriate language.
4. Discussion
The following section will detail the major findings from
the pilot project and the initial insights gained into the
embedding of LGBTIQ+ issues and perspectives within a
primary ITE context. From the initial mapping exercise
undertaken it was found that there was very little ref-
erence to LGBTIQ+ issues and perspectives in either the
undergraduate Bachelor of Education (Primary) or the
postgraduate Master of Teaching (Primary) pre-service
teacher education courses. Some relevant material was
included in the Bachelor of Education Primary course
but was found to be of a more ad hoc manner or fitted
in around other issues or examples related to diversity
and inclusion. There was little evidence of explicit ref-
erence to LGBTIQ+ in any unit/course rationale, learn-
ing outcomes, content or assessment. The findings of
the mapping exercise reinforced the need to formally
embed LGBTIQ+ relevant material into the courses, and
to ensure that this is inclusive of the full range of diversi-
ty that the umbrella term LGBTIQ+ represents, including
Aboriginal and Torres Strait Islander peoples.
4.1. Findings
It was clear from the pilot study that there was no
clear plan or mandate to address LGBTIQ+ issues and
perspectives within the Bachelor of Education Primary
and the Master of Teaching Primary courses. This seems
consistent for ITE courses across Australia (Jones, 2019).
While there is one specific unit in both programs
where Aboriginal and Torres Strait Islander education is
addressed, there is a complete absence of LGBTIQ+SB
issues in the unit content. As detailed earlier in this arti-
cle there is a clear and growing rationale to include and
explore LGBTIQ+ issues and perspectives in the unit and
course offerings for Primary ITE undergraduate and post-
graduate offerings. Given the significant absence of this
topic in the Primary ITE curriculum and the dispropor-
tionate rates of anti-LGBTIQ+ harassment and discrimina-
tion in our society, it is important to inform and educate
PSTs about these issues.
Cultures of inclusion are important to the survival of
Indigenous LGBTIQ+SB Australians. It is therefore impor-
tant that schools provide inclusive sexuality education,
which validates the experiences of Aboriginal and Torres
Strait Islander LGBTIQ+SB Australians. This is particular-
ly important as Bonson (2017) highlights, to end the
racism that is faced by those accessing LGBTIQ+ ser-
vices, and the homophobia that can be faced access-
ing Aboriginal services. ITE programs need to provide
inclusive curricula, to educate teachers, and to make
ITE programs more accessible for LGBTIQ+ Indigenous
people, who may wish to become teachers. Universities
remain privileged spaces, and are still often inaccessible
for Aboriginal and Torres Strait Islander people, particu-
larly those who identify as LGBTIQ+SB.
Arguably, Primary educators are well placed to pro-
vide their students with age-appropriate information
and curricula, which challenges racialised settler hetero-
sexism, and promotes greater understanding of issues
relating to Aboriginal sexuality and gender diversity, cre-
ates inclusion, and works to prevent bullying and dis-
crimination. However, there is a note of caution from
some commentators (Towle &Morgan, 2002) who argue
that LGBTIQ+ Indigenous inclusion can be problemat-
ic and warn about the dangers fundamental to using
queer Indigenous people as a form of cultural diver-
sity work, as it separates Aboriginal and Torres Strait
Islander LGBTIQ+ people from their Indigenous identity
and reduces them to being a resource for academics and
educators. Therefore, it is important that teachers should
include this work by employing an appropriate liberation
agenda, rather than being tokenistic.
4.2. The Way Forward
Based on the findings of the Primary Pedagogy pilot,
it became evident there was a need to adopt a range
of approaches to successfully embed LGBTIQ+ inclusive
material into the Primary ITE program. The Primary
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Pedagogy project is an example of a strategic approach
that can provide the vehicle and process to mean-
ingfully address and embed ‘cross curricula priorities,’
including LBGTIQ+ perspectives in pre-service teacher
education courses. Given the highly politicised (and
often) polarised nature of incorporating sexuality and
gender diversity into the curriculum, as discussed previ-
ously with reference to the vilification of the Safe Schools
program, there is a need to approach this issue with
assertive sensitivity. It is important that staff (academic
teaching staff and unit coordinators) are supportive of
inclusive practice.
Staff were introduced to the concept of LGBTIQ+
intersectional inclusion in a Primary Discipline staff meet-
ing. Amongst issues raised were the rights of intersex
people and a discussion of the Darlington Statement
which has significant implications for universities (Black
et al., 2017). TheDarlington Statementwas an opportuni-
ty to include a discussion about intersectionality, includ-
ing LGBTIQ+, rural and regional, gender and Indigeneity.
The intersection of intersex status and Aboriginal and/or
Torres Strait Islander identity provided a catalyst for
some interesting debate about a range of issues relat-
ed to intersectional disadvantage. The University poli-
cies related to inclusion were discussed and staff were
asked to input about how they could include issues
and material related to intersectional inclusion (specif-
ically LGBTIQ+) into their pedagogical practice. Some
interesting and creative ideas were generated. It was
also decided that staff will need to be provided with
professional learning to develop and strengthen their
knowledge about issues related to intersectionality,
Aboriginal and Torres Strait Islander cultural security,
LGBTIQ+ issues (and appropriate language usage, for
example pronouns).
It is apparent that there is a need for a broad diver-
sity unit. Currently the ITE courses include two discrete
diversity units: one focuses on working with Aboriginal
children, families and communities; the other focuses
on special learning needs. This is problematic as the dis-
crete units minimise the opportunity to discuss intersec-
tional disadvantage in any significant or meaningful way.
A broader diversity unit could bring the full range of inter-
sectional disadvantage into focus and develop a more
authentic understanding of issues related to, and result-
ing from, intersectional disadvantage. There is also an
urgent need to ensure that Aboriginal and Torres Strait
Islander and LGBTIQ+ issues are embedded in every unit
across the curriculum, and that Indigenous, LGBTIQ+ rel-
evant material is included.
4.3. Further Research and Recommendations
A key finding from the pilot study was that there was
no clear plan or mandate to address LGBTIQ+ issues
and perspectives within the undergraduate Bachelor
of Education (Primary) and the postgraduate Master
of Teaching (Primary) pre-service teacher education
courses. This was in line with many ITE courses across
Australia (Jones, 2019). Given that there is no explicit
refence to LGBTIQ+ issues and perspectives in the APSTs
and the Accreditation Standards and Procedures this is
not surprising. Some minor changes to the APSTs to
include LGBTQI as part of the diversity agenda could be
a pivotal step in supporting the embedding of LGBTIQ+
perspectives within ITE. The addition of LGBTIQ+ as a
diverse group within standard 1.3 is one way to facilitate
this inclusion:
Standard 1.3: Graduate level: Demonstrate knowl-
edge of teaching strategies that are responsive to
the learning strengths and needs of students from
diverse linguistic, cultural, religious, LGBTIQ+ and
socioeconomic backgrounds.
It is critical that data related to LGBTIQ+ Australians,
including Aboriginal and Torres Strait Islander peoples,
is collected by state, territory and federal governments,
who have until recently ignored LGBTIQ+ communities in
demographic data collection, such as the national census.
While some federal, territory, and state data collection
undertakings include metrics on sexuality and/or gender
identity, and others do not, there are significant gaps
in the data collected. All levels of government can and
should endorse policies that require their respective data
collection undertakings to be fully inclusive of LGBTIQ+
people, including transgender and non-binary individu-
als. Through such undertakings, research into LGBTIQ+
intersectional disadvantage can be more fully explored,
and informed policies and laws enacted. There is a need
for data on LGBTIQ+ Aboriginal and Torres Strait Islander
peoples, including suicide rates, HIV infection, STIs, etc.,
so that responsive programs can be put in place.
Primary school education is the ideal forum to chal-
lenge stereotypes, but the invisiblemust bemade visible.
Teacher education programs provide the opportunity for
future teachers to develop the knowledge and under-
standing related to all their students, and the ability
to challenge stereotypes. Future teachers need to be
equipped with the knowledge and skills to know and
challenge intersectional disadvantage. This can only be
achieved through explicit inclusion of all representations
of LGBTIQ+ and Aboriginal and Torres Strait Islander peo-
ples, and those who are both Indigenous and LGBTIQ+.
5. Conclusion
To effectively engage with young LGBTIQ+ Aboriginal and
Torres Strait Islander young people, teachers need to
understand the cultural context of their students’ lives.
School policies and environments should be modified to
be inclusive of all minority groups, including the most
marginalised, appreciating that these various identities
will intersect for many young people. Teachers need
to educate themselves about the issues of importance
to their LGBTIQ+ Aboriginal and Torres Strait Islander
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students and reflect upon their personal attitudes which
may prevent them from providing an affirmative and
inclusive educational environment, be it in the classroom
or at a whole-of-school level, which includes and cele-
brates diversity in all its forms.
ITE programs need to be able to equip graduate
teachers with the knowledge, language and understand-
ing of the intersectional disadvantage experienced by
particular demographic populations in their classrooms.
Without the impetus of government regulation, specifi-
cally in the AITSL standards, primary teachers may not
feel either confident, empowered, or supported enough
to develop truly inclusive curricula, learningmaterials, or
lesson design into their pedagogical practice.
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